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ABSTRACT 

To achieve the goal of helping students acquire the 
pedagogical knowledge, skills, and dispositions required for 
continuous professional development as well as successful entry into 
the profession, the development of reflective inquiry ?ad 
decision-making skills has emerged as the focus of a growing number 
of teacher education programs. This paper provides a systematic 
design for the implementation of effective methods and materials for 
the instruction and assessment of student performance as implemented 
in an undergraduate program in secondary education and a graduate 
program in elementary education. The methods and materials used for 
instruction and evaluation in these programs are presented in the 
form of portfolios which illustrate students' written and videotaped 
responses to questions and tasks designed to engage them in the 
reflective processes of observing, analyzing, and evaluating their 
performance of teaching and clinical supervision roles. The main body 
of tho document provides reflective inquiry portfolio materials to be 
utilized for the design and development of teaching and supervisory 
skills. The evaluation instrument is included. (LL) 



Vlf Vt y f ?V -k Vc Vf Vf :V >V iVVt f c VtVt ?V :V >V Vt Vt Vt Vf ?V Vt Vc Vc Vc it'fcki^'kie Vc k "ki^itic ?V >V k Vf fc:k'k ie k k Vc k ?V :V * V c Vc >'c * Vt * Vc Vt k 

Reproductions supplied by EDRS are the best that can be made 

* from the original document. '"^ 

Vf Vc rfc >V >V Vf Vf iV Vf * * * Vc >V iV Vc Vf A * * ifc * >V :rc jfc Vf iV * A * 



REEUECnVE INQUnOT lOCTEXILIOS: 
A I^IOI FOR DEVEIOFHENT AND ASSESSMQ3T OF TEACHING AND SUPERVISION SKILLS 



Q 



Dr. William D. Impey 
Associate Professor of Education 
Ksmesaw State Oollege 



E)r. Jane H. McHaney 
Professor of Bducation 
Kennesaw State Oollege 



OH«e of Educ*i«3n.i R»««.K:h .n<j impwemem 

EDUCATIONAL RESOURCES INFORMATION 

CENTER (ERIC) 
Ornii dCSCumenI b««n reproduced IS 

received from th« person or orgamiation 

o^tgrnatrng ii 

O Minor cn«ng«s have b««n mad« ro imorov* 
reproduction quklity 

• Poinfs ol View Of opirnona staled m ims docu- 
ment do not n«ceSMrt»Y rapfe&ertt olliCiai 
OERI ootilion Of OOhCy 



•PEHMISSION TO REoqODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC}.- 



A Display Session Pres^tation at the 1993 Annual Meeting of the 
Mid-South Educational Researdh Association 

New Orleans, Louisiana 
Navea±»er 10, 1993 



ERIC 



Display Session 



172 



"REFLECTIVE INQUIRY PORTPOLICS: A 
VESIW FOR DEVELOPMENT AIvD ASSESS- 
MEOT CF TEACHING AND SUPERVISION 
SKILLS" 

William D* Iirpey and Jane H. McHaney, 
Kennesaw State College 

To achieve the goal of helping sti^Sents acquire the pedagogical 
knowledge, skills and dispositions required for continuous professional 
development as well as successful entry into the profession, the develop- 
ment of reflective inquiry and decision-making skills has emerged as the 
focus of a growing number of teacher education programs ♦ The design and 
implementation of effective methods and materials for instruction and 
assessment of students' perfonrance in these areas of skill pose a new 
challenge for teacher educators. 

This display session will provide participants with opportunities 
to c^erve both the processes and products of a systematic design for the 
development and assessment of these skills as implemented in an undergradu- 
ate program in secondary education and a graduate program in elOTientary 
education* The methods and materials used for instruction and evaluation 
in these programs will be displayed in the form of portfolios which illus- 
trate students' written and videotaped responses to questions and tasks 
designed to engage them in the reflective processes of observing, analyzing, 
and evaluating their performance of teaching and clinical supervision roles* 



332 ASSIQMDir #12 

RQTfCnVE INQUHQf EOdFCXJO AN} SUMAIOr SELF-EVALQATIGN CP 
VBOFESSUXOiL VEmJXUEttF 

I 

OBJhJLU'iViag ; 

A. Each student will cxDnstruct a Reflective Inquiry Portfolio by collecting and 
organizing data and documents to provide a basis for an evaluation of his/her 
progress in developing the pedagogical knowledge and skills required to effectively 
plan^ in\plement, evaluate, and manage instruction in the secondary school subject 
area in vdiich he/she is seeking teaching certification. The Reflective Inquiry 
Portfolio will include the following docutnents: 

1 . Student's Sunmary Report of Field Experience Activities 

2. Sumnfiary Self-Evaluation of Professional Development (See B below) 

3. Cooperating Teacher's Observation and Evaluation Reports 

a) Final Evaluation form 

b) Midterm Evaluation form 

c) Cooperating Teacher's Observation Record 

d) Field Experience Conference Record 

4. College Supearvisor ' s Observation Records 

5. Field Experience Log/Weekly^Reports 

6. Field Experience Unit Plan (Assignment #9) 

?• Field Experience Lesson Plans (Assignment #10) 

Note: Attach the "Window" form for analyzing and evaluating the effectiveness 
of your teaching to each lesscxi plan. 

8. Analysis and Evaluation of Teaching Effectiveness; Clinical Teaching 
Experieno 5 (Assignment #1 1 ) 

a) Lesson Plan Selected for Implementation of Assignment 

b) Completed "Window" form for analyzing and evaluating teaching effectiveness, 

c) Narrative analysis and evaluation of teaching effectiveness based on 
observation data collected during the implementation of the lesson. 

9. Design and Implementation of Cooperative Learning Strategies (Assignment #1) 

10. Analysis and Evaluation of Classroom Management Strategies (Assignment #2) 
11 • Comprehensive Plan for Classroom Management (Assignment #3) 

12. Development of Interactive and Reflective Teaching Skills in the Microteaching 
Laboratory 

a) Lesson Plan for Integrative Model of Teaching (Assignment #4) 

b) Analysis and Evaluation of Teaching Effectiveness: Microteaching Lesson 
Presentation (Assignment #8). 

13. Development of Clinical Observation Skills 

a) Identifying and Analyzing Types and Patterns of Classroom Questions 
(Assignment #5) 

b) Identifying and Analyzing Interactive Teaching Skills: Implementation of 
GTOI teaching tasks /dimensions (Assignment #6) 

c) Identifying and Analyzing Interactive Teaching Skills: Implementation of 
Lesson Design Components (Assignment #7) 

14. Feedback From Secondary School Students (See optional Assignment #13) 

B. Each student will write a Sumnary Self-Evaluav':ion of Professional Development based 
on the data and documents included in the Reflective Inquiry Portfolio. The Sunmary 
will be written in the forro of a letter addressed to the college supervisor or 
cooperating teacher who will supervise the student teaching experience. In the letter, 
the student will: 

1. Describe the knowledge and skills he/she has acquired/deve loped in two major areas: 

a) the processes of planning, implementing, evaluating, and managing instruction 
in the subject area in which teaching certification is sought and 

b) the varying characteristics and needs of secondary school students as learners. 

2. Describe the specific areas of knowledge and skills in vMch he/she feels tha 
greatest need for further development and how he/she plans to seek out opportunities 
to develop those areas of knowledge and skill during the student teaching experience. 
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state Oollegs 

I 

DepartJHnt of Secxxidary and Middle Scfaool Educatiaa 
sniBvr's sliMMGr resort cf fieu} wacoHa AcnvrnES 

Name: Course: edsm 332 Se^rondarv IDA Qtr/Yr; FALL 1 993 

Secondary Education Teaching Field; 

Field Experience Assignrn^t 

Sctool ; Spravfaerrv High School Dates : Fro m Oct, 25. 1993TO Nov, 24. 1993 

Cooperating Teacher: College Sxg>eryisor; pr. William Impev 

Period U_ I : Class Name: Grade Level(s) 



Number of days observing or assisting: Number of days in full teaching ro^e: Ttot: 

Brief description of observation and instructional assistance tasks performed in the class- 
rxxm and/or the content focus of the unit and lessons taught in the classroom: 



Period § Z ; Class Name; Grade Level(s) 

Nianber of days observing or assisting: Number of days in full teaching role: Tot; 

Brief description of observation and irstructional assistance tasks performed in the class- 
room and/or the content focus of the unit and lessons taught in the classrocni: 



Period # 3 :Class Name: ^Grade Level (s)__ 

Number of days observing or assisting: Number of days in full teaching role: Toti 

Brief' description of observation and instructional assistance \as]f:s performed in'^e 
classroom and/or the content focus of the unit and lessons taught in the classroom: 
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TOWRSAl STATE OQLLEGE 



Final Evaluation 



Please mark appropriate Field Experience: 



I ] Practicum 



( ] Instructional Design 
6 Application 



( ] Student Teaching 



Student HI 



(Last) 



Coll«9tt Supervisor:. 



AMlgrment:^ 



(School) 



Cooperating Teacher:, 
Dates of Aeeignnent:^ 



(First) 



(Middle Initial) 



(District) 



(Grade/Lsvel/Sub ject ) 



Qoarter 



This final evaluation is designed to assess the teaching proficiencies of 
the student. Please cnake an appraisal of the abilities of your student teacher. 
The following illustration serves as a guideline for assessing the student's 
teaching perfonnance. 



I 1 

.11] 121 
Unacceptable Needs to 
Improve 



(3] 

Satisfactory 



1— 

(4) 
Good 



I 

[51 

Outstanding 



Demonstrates skill in managing all aspects of the classrocm in an effective 
manner. 



Demonstrates skill in a memner which 
results in a safe and orderly class- 
room environment. 



1 2 3 
[ 1 [ 1 [1 11 [ 1 



Demonstrates skill in interacting 
with students in a fair and consistent 
manner. 

Demonstrates skill in managing activities 
and procedures in a systematic manner. 



1 2 3 4 5 
[ 1 [1 M I ] [ 1 



1 2 3 4 5 

I ] M M M 11 



Demonstrates skill in establishing an 1 2 3 4 5 

accepting ^ supportive^ and non- threatening [ ] [ ] ( ] [ ] [ ] 
classroom environment. 



Demonstrates skill in adapting to changing 
conditions in classroom and school. 



1 2 3 4 5 

I 1 13 I ] I ] M 



D«aonstrat«s •kill in planning all aspacti of inatruction in an af factiva oaannar. 

Demonstrates tha knowledge and conceptual 12 3 4 5 
understanding of content areas. ( j [ ) [ j [ ) [ ] 

Decnonstrates skill in developing plains 1 2 3 4 5 

which specify consistent objectives, ( ) ( ) [ ) t J [ ) 

sequences of instruction and ovethoda of 
evaluation. 

Dexnonstratas skill in selecting appropriate 1 2 3 4 5 
instructional methods, materials and madia { ] [ ) { ) [ ] [ ] 



Daoonatrataa skill In laplaiMnting all aapacts of instruction in an aff^ctiva 
OMomar. 

Demonstrates skill in implementing instructional plans. 





1 


2 


3 


4 


5 


a) Us«s illustrations and exasnples. 


I 1 


( ] 


[ ] 


I 1 


[ ) 




1 


2 


3 


4 


5 


b) Gives clear directions. 


I 1 


I 1 . 


[ 1 


( 1 


[ ) 


c) Demonstrates effective use of 


1 


2 


3 


4 


5 


qusstioning strategies. 


[ 1 


I 1 


[ 1 


I ] 


[ ] 


d) Demonstrates skill in working with 


1 


2 


3 


4 


5 


large and small groups, and individuals. 


[ } 


[ ] 


( } 


( ] 


. ( ] 


e) Demor.strates proficiency in use of 


1 


2 


3 


4 


5 


instructional media. 


[ 1 


( ] 


I 1 


I 1 


[ 1 


Demonstrates skill in Interacting 


1 


2 


3 


4 


5 


effectively with students during instruction.! ] 


( } 


[ ] 


[ 1 


1 ] 


Demonstrates skill in adjusting instruction 


1 


2 


3 


4 


5 


during a lesson and from day-to-day based 


[ } 


( 1 


[ 1 


( ] 


( 1 



upon formal observational data and 
evaluation results. 

Demonstrates skill in providing for individual differences in learners. 

a) Demonstrates skill in planning and in 1 2 3 4 5 
implementing instruction which takes [ ) [ J [ ] [ ) [ ] 
into account racial > ethnic and socio* 

economic backgrounds. 

b) Demonstrates skill in planning and in 1 2 3 4 5 
implementing instruction which takes t 1 [ ] 11 I ] 11 
into account characteristics of 

exceptional' learners. 
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c} Demonstratas skill in planning and in 1 2 3 4 5 
iinpl«m«nting instructions which includes I ) [J [J ( ] [ ] 
provision for cognitive, affective and 
psychomotor development. 

d) Demonstrates skill in specifying and 12 3 4 5 

using appropriate diagnostic procedures [ ] [ ] ( ] [ ] [ ] 
and materials and in using referral 
processes. 

Rxhihlts personal charactwlstles epproprUte to the role of t tMChar. 



Exhibits aDDearance aDorooriate in a 


1 


2 


3 


A 


5 


school settinG. 


1 J 


r 1 


f 1 
i i 


f 1 
i i 


f 1 


Exhibits health and vitality adequate for 


1 


2 


3 


4 


5 


the demands of the teaching role. 


r ] 


I J 




r 1 


f 1 


Exhibits enthusiasm e wamth and a sense 


1 


2 


3 


4 


5 


of humor » 


r 1 


I J 


i J 


I J 


r 1 
i J 


Exhibits professloneliaa. 














1 


2 


3 


4 


5 


Meets professional responsibilities. 


[ 1 


( ] 


( 1 


[ 1 


[ 1 


Exhibits tolerance of multiple points 


1 


2 


3 


4 


5 


of view« 


[ ) 


I ] 


[ ) 


I 1 


[ 1 


Works cooperatively with peers > parents 


1 ■ 


2 


3 


4 


5 


and professionals. 


( 1 


( 1 


I 1 


I 1 


[ 1 


Assumes the role of the teacher by taking 


1 


2 


3 


4 


5 


initiative and making decisions in 


[ ] 


I ] 


I ] 


[ ]• 


I ] 


accordance with educational principles. 












Exhibits ethical, professional standards 


1 


2 


3 


4 


5 


in work and relationships. 


I ] 


( ] 


I ] 


I 1 


1 1 


Exhibits willingness to develop as a 


1 


2 


3 


4 


5 


professional. 


( 1 


I 1 


( ] 


I ] 


( ] 



Descriptive analysis of the student's overall strengths and weakn« 



Cooperating Teacher Date 

J. 

Student Teacher Date 
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KENNESAW STATE COLLEGE 
SCHOOL OF EDUCATION 
INSTRUCTIONAL DESIGN AND APPUCATION 
MIDTERM EVALUATION 



Name of Kennesaw Student: 



Qtr, 



School: 



Cooperating Teacher: 



Subject Matter Area: 



Grade Level; 



Please note any observations about the student's performance to date and directions 
for continued improvement Please discuss your feedback with the student prior to 
sending it to me. This evaluation will become part of the student's permanent file, 
but will not be included in the student's final grade. 

1. Briefly describe the teaching experiences of the Kenn "^w student so far. 



2. Knowledge of Content Area 



3. Preparation, Organization, and Effectiveness of Lessons Taught 



iO 



ERIC 



4. Management and tnter action with Students 



5. Personal and Professional Characteristics and Behavior 



6. a. Areas in wh ich the student shows particular strength 



b. Areas in which the stu dent needs farther growth 



7. Additional Comments 



Cooperating Teacher 
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Date 



OOOPBUKPIHS TEACHER'S OBSERVATIGN RBOORD 

StjjdBntr CSocpexating Teacher: 

OBSBBemnm § imte: ^period: ciass: graes i£vel: 

VESaaa OOWIHTO FOOOS or objectives (To Be Oonpleted By student Iteacher) 



DBSHWWElON NQTBS: (Continue on Other Side) 



Areas of knowledge and teaching skills in which the student has demonstrated str en gt hs or 
naeds for further develqpmoit. Reconnended Plan of Action. 



BEST COPY AVAILABLE 
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FIOD WamCH RBQRD 

.Sti»S«ntt, Coo(»r*fciftg TMehtrt 

0CNPQUM3 f (PlAiM da«crib« ttm tcpics or isauM discusMd during tha cmferenoft with 

th* studantf incloding any araui of knowl«d9« and teaching aklUa in tha atudlent 
bat dCRcnatratad strengtha oar na a di foe: further dav«lopnant aid any raocmnendationa 
cr ccncluaiofts regardlna tha atvktent's currant orogreaa) Datat 



BEST COPY AVAILABLE 
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KENNESAW STATE COLLEGE 

SCHOOL OF EDUCATION 
OBSERVATION FORM FOR COLLEGE SUPERVISOR 



Student's Name Course Quarter 

Cooperating Teacher , Observer 



School Date Time 



Description of Situation - Brief description of environment, subject area, type activity, general description and number of 
children involved. 



Purpose of Observation - List specific teacher behaviors to be observed; i.e.. teacher/student interaction, classroom 
environment, teaching techniques, questioning strategies, lesson implementation, classroom management. 



Comments 



Student Date 



Supen/isor Date 



Original: Student's Field Experience File 



Copy: Student ^ ^ 



FIEU) E3CPBRIEMC£ UOG/\iESXLY RBHRT 

student: Ocsoperating Teacher: We^ of: 

Descripticn of ofaGervation, instxuctional assistanoe, planning, teaching, evaluation tasks/ 
ictivities oaoqpleted each day in each class. Note obGervations by and oonferenoes %ri.th the 
:xx3perating teacher and college supervisor. (Ocntinue on other side) 

»y/Dft!ns IiKlLcate Class Period: (1) (2) (3) 



BEST COPY AVAILABLE 



FIELD EXEROINCE LESSON FLAN 

YUass/Grade Level: Perixid: Date; 

GBJUm'lVi!&>; 



ncroOCnOMBL gIRflTECT/I£ftRNING ACTIVITIES 

SET UCUCXION: 



cudboee: 



INSTOOCTICNAL MQ)IA/MATESIA[£: 



EGROmVE/SUMATIVE EVALUAXIOM (Over) 
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ANALYSIS AND EVALUATION OF TEACHING EFFECTIVENESS 



Name: Date Lesson Taught: Period: Class: 

Lesson Content Focus or Objectives: (Attach Lesson Plan) 



Teacher Behavior Intended to be 
Performeo/Exhibited: 


Student Resoonse/Bebavior Exoected to be 
Elicited/Exhibited: 


Actual, Observed Teacher Behavior 


Actual, Observed Students Response 


Desree of Match: H M L 


Deeree of Match: H M L 



Effects; The actual, observed teacher behavior increased decreased had no effect on the 

students* active involvement in the learning activity and/or ability to achieve the objectives* 



Explanation/Conclusion regarding Causes of the High, Moderate, or Low Match between the expected 
and actual (observed) student response/behavion 



Generalizations/Hypotheses regarding Maintenance or Improvement of Teaching Effectiveness: 
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CLINICAL OBSEKVXriGN DMA REDQRD 
QQESnCW TOPES 

Toacher/Freaenter: Date of T^sacn Presentation: 

Data Soutoe : _Sel£ Obaervaticn (baaed on replay of audio/ vidaotape) 

P aer Obeeaovesc Nane: 

Setting: M icrpteacfalng latxaratocy C linical Field Bxpericnoe 

TEftcaro BmwicR observed giugyp responses obsbwed 



i 
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CLINICAL CBSEsmaim txtk rbcdrd 

USSSQM EESiqi ODMPCNBtlS 

TBacher/Fzesenter: Date of Lessen Presentation:^ 

Data Souroe ; Self Obeervaticxi (based on replay of audio/ videotape) 

Observer Name: 



Setting ; Microteacfaing Laboratory C l i nical Field Bxperienoe 

TENSER BBaWIOR OBSEIWH) gnEBU RESPOHSES OBSBWED 

rocOS; S et Induction PrerBguisite Assesanent/Stimilation Iiqplementation of Phases/ 

Steps of Stzategy/Hodel of Teadiing: 

Fomative Evaluation Closure. 
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CUNiaL CBBBMIZaR DMEU RBGGRD 

l^aadier/PrvMnter: Data of Lessen Prta a cnta tian; 

Data Souroe ; Self QbMCvation (based on replay of audio/ videotape) 



Setting : Mlcroteacfaing Labcratory Clintcal Field Experlenoe 

TgiCaER BEMVIOR CBbBKVisu gTODBfT RESPONSES OaSiflMfl)" 

FCXX5: 
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CevBiXKa/IAL PERFCI9WCB SATDC 90£M 

for 

EVAUATINS GOORSB ASSIOMOTT FKXIX18 
IndlcatoCT 

(5) CRITICAL REFLBCnCtl 

-Bach of the objectives and performance criteria preacarlbed foa: the aMignment have 
been achieved in a siqperlor manner. Tt>e overall quality of the procJuct reflect* 
the attaintient of a inore than ai3equate level of skill or understanding. 

-A teaching practice I0 evaluated by: 

a) DescriblJ>g the degree to which it Is consistent with concept definitions or 
generalizations (findings) derived from specific (referenced) research shxUes 
which fonn the research )(nowledge base for teaching and learning processes. 

b) Describing the potential pooltlve and/or negsitlve consequences for the teacher 
in planning, implementing, evsiluatlng or managing Instruction In a partlculeu: 
classroom context (defined In tenns of the specific activities or otrjectives 
designed for a specific subject area and grade level of the secondary school 
curriculura). 

c) Describing the potential positive and/or negative oonsequenoes for meeting the 
needs of students with varying characteristics as learners (defined in terms of 
specific levels and types of development, cultural/linguistic background, 
motivation, exceptionality, learning style, etc.) in a particular classroom 
cxxitext. 

d) Describing the potential positive and/or negative consequences for the achieve- 
ment of the personal, social, and academic dentins of goals or aims for 
education in the public schools* 

(4) PRACTICAL REyLBCTION 

-E^ach of the objectives and performance criteria prescribed for the assignment have 
been achieved in a superior manner. The overall quality of the product reflects 
the attainment of a nore than adequate level of skill or understanding. 

-A teaching practice is evaluated by; 

a) Describing the degree to which it is consistent with concept definitions or 
generalizations (findings) derived from specific (referenced) research studies 
v*iich form the research kncw<iyledqe base for teaching and learning processes. 

b) Describing the potential positive and/or negative oonsequenoes for the teacher 
in planning, ijiplementing, evaluatix^ or managing Instruction in a particular 
instructional context. 

(3) TECHNICAL PROFICIENCy 

-Each of the objectives and performance criteria prescribed for the assignment have 
been acMeved In a satisfactory or superior manner. overall quality of the 
product reflects the attainment of an adequate level of skill or understarriing. 

(2) -Most of the objectives and performance criteria prescribed for the assignment have 
been achieved in a satisfactory memner. Relatively few additions or modiflcaticns 
are needed in order to achieve a satisfactory perfomianoe rating* Respond to 
corrective feedback provided by the instructor, and submit the assigrvnent product 
for re-evaluation. 

(1)-A few or some of the objectives and performance criteria prescribed for the 

assignment have been achieved In a satisfactory manner. Significant mcxiifications 
or additions are needed In order to achieve a satisfactory performance rating. 
Review the instructional materials relevant to the assignnent arrf arrange for a 
conference with the instructor as soon as possible to receive corrective feedback. 



FORMATIVE EVALUATION RBOORD 
EDSM 332 FALL 1993 



NAME: ^SECONDARY EDUC. TEACHING FIELD: 

PROGRAM OF STUDY: Undergraduate Post-Baccalaureate Initial Teaching Certific. 



ASSICTQMENTS PERFORMANCE RATINGS 

Developing Planning Skills for Effective ClassroGm Instruction and Manageraent 

1. Design and Implementation of Cooperative Learning Strategies 1 2 3 4 5 

2. Analysis and Evaluation of Classroom Management Strategies: 

(Group Process^ Socioemotional Climate, Behavior Modification), ... 1 2 3 4 5 

3. Developing a Comprehensive Plan for Classroom Management 1 2 3 4 5 



4. Lesson Design and Development: The Integrative Model of Teaching. .. 1 2 3 4 5 

Developing Clinical Observation, Interactive, and Reflective Tieacdiing S)dLlls in ttie 
Micxoteaching Laboratory 

5. Identifying and Analyzing Types and Patterns of Classroom Questions . 1 2 3 4 5 



6. Identifying and Analyzing Interactive Teaching Skills: Implementa- 
tion of GTOI teaching tasks /dimensions 1 2 3 4 5 

7. Identifying and Analyzing Interactive Teaching Skills: Implementa- 
tion of Lesson Design Components p 1 2 3 4 5 

8. Analysis and Evaluation of Teaching Effectiveness: Microteaching 

Lesson Presentation 1 2 3 4 5 

Developing Planning, Teaching, and Reflective Inquiry Skills in the Clinical Field 
Bxperienoe Classrocm 

Unit Planning, Implementation, cind Evaluation 1 2 3 4 5 

10. Lesson Planning, Implementation, and Evaluation 1 234 5 

11. Analysis? and Evaluation of Teaching Effectiveness: Clinical 

Teaching Experience 1 2 3 4 5 

12. Reflective Inquiry Portfolio and Sumnary Self-Evaluation of 

Professional Development 1 2 3 4 5 

QQMMEWS; 



BEST COPY AVAILABLE 



ERLC- - 
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REFLECTIVE IN3UIRY 
RECONSTRUCTION OF PLANNING AND IMPLEJIENTATION EVENTS 




INTENDED ACTUAL ACTUAL 



Learning Outcomes Learning Learning 

Learning Environment Environment Outcones 
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i * N« Elonents 0^ tht desi^^ of thi iMxnin? «nvlrQrvr)ent wen 

^ ^ liTpl«7»nUd «i intencW. 

^ * \o The itvidents Achieved thft Intended iMnvlng outoom. 

^ ^ " ^ EXcnentA of tht design of the laamiAg cnvixonneftt stm 

^ ^ implarentid M intCAdad. 

2^ ^ itudenu did not *chi«vt th* iiitended learning outocmes* 

I L-. ^ A-p ElemenU of the design of the learning cnviroffnent wace not 

iirplementad «i intended. 

« The students ediieved the Intended leamijvg oatcotes* 

^ \£ \£ Elenents of the design of the learning envixofment were not 

^ invlemented as intended. 

1^ ^ The students did not achieve the intended learning outcomes- 

^ ^ unplanned elenents that were inplanent^d in the 

design of tho learning crvironfnent. 

K ^ * he unplanned ui\anticipated learning owt cones. 

R£XXNSTRUCTION OF SVPffS - DATJl KVXILABLE PGR ANALYSIS AMD EVAUJATION 

Cf TEACHING ETTDCTm24ESS 

A R » A The teacSer cites evidence for and identifies both the 

relaticr.ship between the elernents in the design of the 
learning environment that were irilcndcd to be implemented 
and that were actually iitplemented and the relationship 
between the learning outccnes Lhat were intended to be 
achieved and the learning outccn«s that were actually 
achieved by the students, 

B R « B The teacher cites evidence for aj*d identifies the relation- 

ship between the learning outcares that were intended to 
be achieved and the learning outcomes that were actually 
achieved by students. 

C R = C The teacher cites evidence far and identifies the relation- 

ship between the elereiits in the design of the learning 
environment thai were Intended to be iirplemented and that 
were actually intplemented* 

D R « D teacher cites evidence far and identifies the actual 

learning outcomes that were achieved by the studenta. 

E R « E The teachw cites evidence for and identifies the elements 

in the design of the learning envixonnent that were intended 
to be inplenented* 

F R « P the teacher cites evidence for and identifies the elements 

in the design of the learning environttent that vtere actually 
iii^lenented* 

G R ■ G The teaci>er cites events which reflect neither the elements 

in the design of the learning environment that were intended 
or actually iirplanented nor the learning outcones that vere 
intended or actually achieved by the students. 
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mOTUL VALUE OF RECDNSTIlUCTtD DATA ReClONt TOt 
CVALUATIHC trrCCTlVENeSS 
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WaA 332 ASSIGNMENT #8 
ANALYSIS AND EVALUATION OF REACHING BFFECTimilESSz MICBOIEACEnNG I£SSQN PRESENTATION 



OBJECTIVES ; Given a variety of types and sources of performance feedback data 
(observation data collected and recorded by self, peers, videotape), each student will 
demonstrate the ability to implement a systematic, reflective analysis and evaluation 
of the effectiveness of his/her microteaching lesson presentation by: 

1 . Describing the intended and actual teacher behavior and the expected and actual 
student responses that occurred during a pre-selected "critical event** in the lesson 
presentation, 

2. Assessing the degree of match between the intended and actual teacher behavior and 
the expected and actual student responses that occurred during the "critical event", 

3. Assessing the effects of the actual /observed teacher behavior (that occurred during 
the "critical event") in terms of the probability that it increased, decreased, or 
had no effect on the pupils' active involvement in the learning activity or their 
ability to achieve the lesson objective, 

4. Formulating a conclusion or explanation regarding the causes of the high, moderate, 

or low degree of match between the expected and actual student responses that occurred 
during the "critical event", 

5. Formulating a generalization or hypothesis regarding the teacher behavior (in 
planning or implementing instruction) that would maintain or improve his/her teaching 
effectiveness , 

Note: Completion of the "Window" form for analyzing and evaluating teaching 

effectiveness provides evidence of your achievement of objectives 1-5 above. 

6. Describing and assessing the effects of the relationship between their intended and 
actual teaching behavior and the expected and actual student responses during the 
lesson based on the following sources of performance feedback data: 

a) the record of pupils' respxDnses to the criterion-referenced test items designed 
to assess their achievement of the lesson objective(s) , 

b) data collected by self or peer observations of the teacher behaviors and pupil 
responses that were exhibited during the implementation of the following 
lesson design components : set induction, prerequisite assessment/stimulation, 
phases of the Integrative Model of Teaching, formative evaluation, and closure, 

c) data collected by self or peer observations of the types of questions that were 
asked by the teacher during the lesson, and 

d) data collected by self or peer observations of the teacher behaviors and pupil 
responses that were exhibited during the implementation of one or more of the 
GTOI teaching tasks /dimensions . 

Note: To provide evidence of your achiev^nent of objective #6 above, write an essay 
in which you present conclusions regarding your teaching effectiveness that 
are supported by the performance feedback data. Attach a copy of the Clinical 
Observation Data Records to your essay. 
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ANALYSIS AND EVALUATION OF TEACHING EFFECTIVENESS 

Name: Date Lesson Taught: Period: Class: 

Lesson Content Focus or Objectives: (Attach Lesson Plan) 



Teacher Behavior Intended to be 
Performed/Exhibited: 


Student ResDonse/Behavior Expected to be 
Elicited/Exhibited: 


Actual, Observed Teacher Behavior 


Actual, Observed Students Response 


Degree of Match: H M L 


Degree of Match: H M L 



Effects; The actual, observed teacher behavior increased decreased had no ert^ect on the 

students* active involvement in the learning activity and/or ability to achieve the objectives. 

Explanation/Conclusion regarding Causes of the High, Moderate, or Low Match between the expected 
and actual (observed) student response/behavior: 



Generalizations/Hypotheses regarding Maintenance or Improvement of Teaching Effectiveness: 
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MICROTEACHING LABORATORY TASK SEQUENCE 



8: ISam - 8:25am 
8:25ain - 8:30ain 
8:35ain - 9:15am 
9:15ain - 9:35am 



Teacher #1: 
Teacher #1: 
Teacher #1: 
Teacher #1: 
Observers : 
Participants: 



Preparation of Instructional Setting 
Performance Goal-Setting 
Microteaching Lesson Presentation 
Performance Reflection 
Completion of Performance Feedback Reds 
Completion of M-Teaching Lesson "Test" 



9:35am - 9:45am 
9:45am - 9:55am 
9:55am ~ 10:35am 
10:35am - 10:55am 



Teacher #2: 
Teacher #2: 
Teacher #2: 
Teacher #2: 
Observers : 
Participants: 



Preparation of Instructional Setting 
Performance Goal-Setting 
Microteaching Lesson Presentation 
Performance Reflection 
Completion of Performance Feedback Reds 
Completion of M-Teaching Lesson "Test" 



10:55am - 11:05am 

11:05am - 11:15am 

11:15am - 11:55am 

11:55am - 12:15pm 



Teacher #3: 
Teacher #3: 
Teacher #3: 
Teacher #3: 
Observers : 
Participants: 



Preparation of Instructional Setting 
Performance Goal-Setting 
Microteaching Lesson Presentation 
Performance Reflection 
Completionof Performance Feedback Reds 
Completion of M- teaching Lesson "Test" 
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MICROTEACHIllS LABORATORY PROCEDURES 

A: PERFORMANCE GOAL-SETTING 

1. My name is . I vdll be demonstrating the lOTBGSlATIVE MODEL OF TEACHING 

SL3 1 teach this lesson in the secx>ndary school (subject area) curriculum. 

2. The content focus of this lesson is the generalization, . . . 

3. The obiective (s) of this lesson is (cure) .... 

4. I plan to assess the students' achievement of this (these) objective(s) by. . • 

5. I plan to provide the students with an orientation type of set induction 'for the 
lesson by . • • 

6. I plan to assess (or stimulate) the students' recall of the taKwledge and skill 
prerequisites for this lesson by . . . 

7. I plam to use the following questions and statements to iirplement the phases of the 
integrative rnodel of teaching. During the 

a) Describing phase , I will ask (state): 

b) Conparinq Phase , I will ask (state): 

c) Explaining Kaase , I will ask (state): 

d) Hypothesizing Phase ^ I will ask (state): 

e) Generalizing Phase , I will ask (state): 

8. I plan to provide the students with a closure for the lesson by ... . 

9. The "window" I've selected for the analysis and evaluation af my teaching effectiveness 

will occur during the part of the lesson. At this particular point in 

the lesson, 

a) I plan to ask (state): 

b) I expect students to be able to respond by (asking, stating, demonstrating) that . . . 
10. I selected this point in my lesson as iny "window" for self-observation because . . . 

B. MICROTEACHING LESSON PRESENTTATION 

C. PERFORMANCE REFLECTION 

1. During the "window" that I selected for the analysis and evaluation of my teacliing 
effectiveness, 

a) I recall that I . . . ( Describe as specifically as possible » do not evaluate , 

exactly vAiat you did or said at this point in the lesson) 

b) I recall that the students . . . ( Describe as specifically as possible, do not 

interpret # exactly what students did or said at this point 
in the lesson) 

2. I would rata the degree of mtcii between what I intended to say/do and what I actually 
said/did at this point in the lesson as ( high or moderate or low ) because . • . 

3. I vould rate the degree of natch between what I expected the students to say/do 

and v^t they actually sedd/did at this point in the lesson as « ( hicd> ^ moderate , Iw ) 
because . . • 
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4. I think that what I actually said/did at this point in the lesson probably had 

a. the effect of (increasing or decreasing) the students' ability to achieve 
the lesson objective because , . . 

(Now you get to interpret the students' responses 1) 

or 

b, no effect (that I could detect )on the students' ability to achieve the lesson 
objective because . . . 



5. After teaching this lesson and thinking about the way students responded to 
some of the things I sedd and did, I have formed some tentative conclusions 
about my teaching effectiveness: 

a) It helps students to •.(ttescribe some desirable learning outcane) 
v^ien I . . . (describe an effective teaching behavior; vdiat "works"). 

b) In order to help students to . . . (describe some desirable learning outcone) 
I could also try to • • .(describe sane edtemative teaching behaviors in 
planning or itrplementing or evaluating instruction that might improve your 
teaching effectiveness) . 



32 



LESSOW DESIGN AND DEVEDOPMEOT 
Assignments #2, #3, and #4 



OBJECTIVES: Given curriculum resources designed for a selected secondary school subject 
area and grade levels ea^h student will construct written plans for lessons v*dch 
exeinplify the applicaticjn of the Inductive ^ Deductive ^ and Integrative Models of Teach- 
ing designed to facilitate the achievement of specific c:«tent and process outcomes 
of instruction in the subject area for which he/she is seeking teaching certification. 
Each of the following I ^son Design Cocnponents vdll be included in each of three lesson 
plcins: 

1. The Quality Core Cur r iculum objective (s) and the School District (County) ci)jective(s) 
that are consistent yith the content and objectives of the lesson^ 

2. The title/ author^ polisher, and grade level of the textbook used as the primary 
source of the cc^teat objectives of the lesson. • * 

3. One or more behavioral /performance type lesson ctojectives v^ch conmunicate the specific 
learning outcomes expected to be achieved by pupils at the end of the lesson. Each 
lesson objective must specify: 

a) what the pupils will be doing or performing (an ci)servable behavior expressed in the 
form of an active verb) viien they are demonstrating that they have achieved the 
ctojective^ 

b) the conditions ui>3ar vMch the pupils will be expected to perform^ including any 
important limiting conditions of time and sp^^ce and any materials or cues that will 
be provided or withheld^ and 

e) the criterion or minirnum acceptable quantitative or qualitative level at which the 
pupils must perf03:in in order to demonstrate successful achievement of the d^jective. 

4. A description of the content and process outcomes of instruction ^ as expressed in the 
lesson objective(s)/ v^ich specifies: 

a) each of the concepts and/or generalizations that represent the content focus of 
the lesson (For cci^cepts^ write a complete sentence which includes the name and 
definition; for generalizations^ write a complete sentence vrfiich describes some 
pattern of events or relates two or more concepts) and 

b) the name of the categories or levels of cognitive processes that will be demonstrated 
by the pupils (e*g., knowledge/recall ^ conprehension/ application^ analysis^ synthesis^ 
evaluaticHi) . 

5. fV description of how. the characteristics, of thg Orientation typd 'of Set Induction • 
will be ijnplemented <juring the lesswi (including specific teacher questions and/or 
statements). 

6. A descriptic»i of how tha pupils' recall of any previously learned content^ skills, 
attitudes^ etc. that represent prerequisites for achieving the lesson dbjective(s) 
will be assessed or gt jjmjlated (including specific teacher questions and/or statements). 

7. A description of how each of the phases/steps of the Model of Teaching (Inductive, 
DediK±ive^ Integrative) will be implemented during the lesson vMch specifies: 

a) the name of the Nfcdel of Teaching to be implemented/ 

b) each of the steg^/^iases (listed in sequence) prescribed for the implementation of 
the Model of Teaoning^ and 

c) the key teacher s tat ^tients or questions that will exemplify the iinplementation of 
each of the steps^ii^ses of the Model of Teaching. 

8. A description of how the characteristics of the Review or Transfer type of Closure 
will be implemented d^^irg the lesson (including specific teacher questions and/or 
sta tempts) . 

9. A description of th^ specific questions, procediares, directions, and materials that 
will be employed to implement a fonrative evaluation process to monitor and assess 
the pupils' progress toivard achieving the lesscxi objective(s) • 
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10, A criterion-referenced test itm/task that matches each lesson c*>jective in terms 

of both the content and process outcccnes of instruction to be achieved by the pupils 
and requires an observable pupil response that csui be recorded. 

1 1 , A description of the instructional media and materials that will be used by the 
teacher and/or pupils during the lesson which specifies: 

a) the type of media or materials used (e.g., overhead transparency, diagrams on 
chalkboard, pictures, films, video/audio tapes, text narrative, newspaper article, 
etc.) and 

b) how the media and materials will be used to facilitate the pupils' achievement of 
the lesson objective(s) (e.g., to represent/illxistrate the defining characteristics 
or examples of the concept, the relationships between the concepts in a generali- 
zaticwi, the application of a process or procedure, etc.). 



MODELS OF TEACHING 

lOTBGRATIVE MODEL (CJesigned to develop content knowledge and thinking skills) 

INDUCTIVE TYPES OF MODELS 

A. To Teach Specific Concepts 

1 . Open Inductive 

2. Closed Inductive 

B. To Teach Specific Generalizations 

1 . Open Inductive 

2. Closed Inductive 

C. ix> Teach Problem Solving Skills 

1 . Open Inductive 

2. Closed Inductive 



DEDUCTIVE TYPES OF MODELS 

A. To Teach Specific Concepts 

1 . Open Deductive 

2. Closed Deductive 

B. To Teach Specific Generalizations 

1. Open Deductive 

2. Closed Deductive 

C. To Teach Problem Solving Skills 

1 . Open Deductive 

2. Closed Deductive 
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Q£M 332 ASSIOHQIT §5 
ID0I7IFTING AND ANALYZING TYPES AND PAimSNS OP CLASSROOM QfDBSnCNS 

OBjaLrrxVES ; Given definitions and examples of 13 different types of questions 
(listed on the Observation Guide-Classroom Question Types), each student will: 

1 . Observe the teacher- student vexbal interactions that occur during a lesson 
presented by his/her peer during the microteaching or clinical field experience, 

2. Record the questions that were cisked by tJie teacher/peer during the lesson 
presentation and classify/label each question as an exanple of one of the 
13 types of questions listed on the Observation Guide, 

3. Identify the context within which each of the questions were asked by describing 
the teaching/learning activity in which the teacher and/or students were 
engaged, 

4. Describe the general pattern of the types of questions that were asked by the 
teacher /peer during the lesson presentation, 

5. Formulate a generalization regarding the relationship between the types of 
questions that were asked by the teacher /peer and 

a) the goals or objectives of the lesson and 

b) the types of teaching/learning activities in v*iich the teacher and/or 
students were engaged during the lesson. 
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EDSM 332 . ASSIO^MEOT #6 
lUfcWriFYING AND ANALYZING INTERACTIVE INCHING SKILLS: 
IMFXaiQIXAnGN OF GIDI REACHING rHASKS/DIMBMSICKS 

OBJiauTlvjg : Given definitions and examples of research-based; interactive 
teaching tasks /diinensions used as the performance criteria for evaluating teachers 
with the Georgia Teacher Observation Instrument (CTTOI); each student will: 

1 . Observe the teacher-student verbal interactions that occur during a lesson 
presented by his/her peer during the microteaching or clinical field experience, 

2. Construct a transcript of the verbal interactions that occurred during the 
lesson; 

3. Analyze the transcript to identify (by name) at least three GTOI teaching tasks 
that were implemented by the teacher /peer during the lesson presentation, 

4. Justify the identification of the GTOI teaching tasks by describing the 
specific behaviors of the teacher/peer that represent indicators (fit the 
definition) of the GIOI teaching tasks, 

5. Fonnulate a generalization regarding the relationship between each GTOI teaching 
task implemented by the teacher /peer and 

a) the students' ability to achieve the les^n objectives and 

*b) the students' active involvement in the classroom learning environment, 

EDSM 332 ASSiraMENT #7 
UXmumHS and analyzing INIB»CITVE OEACEniG SKIL][£: 
IMPIfMOfTKriON OP I£SSQN DESICX CXMPGNaOS 

OBJELTIVKS ; Given definitions and examples of research-based elements in the 
design of plans for effective teaching and the implementation of a sequence of 
steps/phases of a strategy /Model of teaching, each student will: 

1 • Observe the teacher-^stxident verbal interactions that occur during a lesson 

presented by his/her peer during the microteaching or c3.inical field experience, 

2. Cc«struct a transcript of the verbal interactions that occurred during the 
lesson, 

3. Analyze the transcript to identify (by name) each of the following lesson design 
ccmpcxients that were implemented during the lesson; 

a) Set Induction 

b) Prerequisite Assessment/stintulation 

c) Each of the steps/phases of the strategy /Model of Teaching 

d) Formative Evaluation 

e) Closure 

4. Describe the specific behaviors exhibited by the teacher/peer \^ch illustrate 
the implementation of each of the lesson design components, 

5. Formulate a generalization regarding the relationship between the types /patterns 
of teacher behavior erfiibited by the teacher /peer (in iirplementing the lesson 
design canpc^ients) and 

a) the students' ability to achieve the lesson objective and 

b) the students' active involvement in the classroom learning environment. 
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EDBH 332 ASSIORCNT f10 

I£SSGN FLAWING, JMPUMQUATIGN AND EVAIJUATIGN 
Clinical Teaching Bxpexienae 

OaJBcriviga ; Given the curriculum resources (textbook and other instructional 
media/materials) and a plan (approved by the cooperating teacher) for imple- 
menting and evaluating a unit of instruction designed for pupils in one or 
more classes at the field experience site, each student will construct a 
written lessOT plan for implementing and evaliaating the instruction to be 
provided each period during the assumption cf the full teaching role in 
dne or iHore of the clasises to vhich he/sbs has been assigned at the field 
experience site. Each lesson plan will enclude the following components: 

1 . One or more objectivea \^ch comiunicate the specific learning outcxxnes 
expected to be achieved by students at the end of the lesson* The objective(s) 
may take the fc^n of arstatesnent that exeinplififes' the Gironlund, Mager or 
McAshan focasit for specifying intended learning outocmes. 

2. A description of the Bi B L oM: tJjanal Strategy and/or Leamingr Activities 
designed for the lesson which specify the SBCJOEMCE of: 

a) the specific teacher behaviors to be exhibited during the lesson (e.g., 
the key statements, definitions, examples, questions, etc. that will be 
used to explain or denic^trate the ocmtent or skills selected as the focus 
of instruction), 

b) the specific activities or tasks in vAiich the students will be engaged 
during the lesson, 

c) the specific teacher behaviors (key stateniets, questions, etc.) that will 
be used to iraplanent a selected type of Set Induction technique during 
the lesson presentation, and 

d) the specific teacher behaviors (key statesnents, questions, etc*) that will 
be used to implenient a selected type of Closure technique during the 
lesson presentation. 

3. A description of the specific Instructiongtl Media and Materials that will be 
used by the teacher and/or students during the lesson. 

4. A test item or question designed to provide a Formative Evaluaticyi of the 
students' progress toward achieving the lesson objective(s) and/or a 
Suinnative Evaluation of the students' achievement of the lesson objective(s) . 
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ANALYSIS AND EVAUJOmON GE* IfaCRING WFECHMWESS 
Clinical Teaching Experienoe 

OEJiaJX'xvigi ; Given a variety of types and sources of performance feedback data 
(observation data collected and recorded by self, peer, cooperating teacher, audio 
or videotape), each student will, during the assumption of the full teaching role in 
the secondary school field experience classroom, 

A, Conplete a written analysis and evaluation of his/her teaching effectiveness 
during each of the lessons presented to pupils in the secondary school classroocn by: 

1 . E)escribing the inteiv2ed and actual teacher behavior and the expected and actual 
student responses that occurred during a pre-selected "critical event" in the lesson 
presentation^ 

2. Assessing the degree of match between the intended and actual teacher behavior and 
the expected and actual student responses that occurred during the "critical event" , 

3. Assessing the effects of the actual /ctoserved teacher behavior (that occurred during 
the "critical event") in terms of the prc4)ability that it increctsed, decreased, or 
had no effect on the pupils' active involvement in the learning activity or their 
ability to achieve the lesson objective^ 

4. Formulating a conclusicxi or explanation regarding the causes of the high, moderate, 

or low degree of match between the expected and actual student responses that occurred 
during the "critical event" ^ 

5. Formulating a generalization or hypothesis regaording the teacher behavior (in 
planning or implementing instruction) that wo\ild maintain or improve his/her teaching 
effectiveness p 

Note: Qxnpletion of the "WindcV form for analyzing and evaluating teaching 

effectiveness provides evidence of your achievement of objectives 1-5 above. 

B, Complete a written analysis and evaluation of his/her teaching effectiveness during 
at least one of the lessons presented to pupils in the secondary school classroom 
based on the following types and sources of performance feedback data: 

1. the record of pupils' responses to thia test item, question, or task designed 
to provide a formative evaluation of the pupils' progress toward achieving the 
lesson objective OR a sumnative evaluation (CRT) of the pupils' achievement of 
the lesson objective, 

2. the record of teacher behaviors and pupil responses that were exhibited during 
the implementation of the set induction , the closure , and the planned sequence 
of teacher- focused and student-focused content development activities designed 
for the lesson, 

3p the record of the types and patterns of questions that were asked by the teacher 
during the lesson, 

4. the record of the teacher behaviors and pupil responses that were exhibited during 
the implementation of any three of the following pre-selected GIOI teaching tasks/ 
dimensions: Content Emphasis, Content Linking, Promoting Engagement, Monitoring 
Student Progress, Responding to Adequate Student Performance, Responding to 
Inadequate Student Performance, Supporting Students, Managing Noninstuctional Tasks, 
Using Instructional Time Effectively, Managing the Physical Setting, and Monitoring 
and Maintaining AppLopriate Student Behavior. 
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